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SWPDA WORKSHOP 2009 

Keynote Speaker 

Dr Peter Krabman 
  

When:  28 March 2009 

Where:  PTC Conference Centre  

  Corner of Norton and Marion Street, Leichhardt   

 
Relational Cures for Relational Ills: 
Understanding, enriching and making use of the teacher-student relationship in our work 

with children and young people with disruptive or difficult behaviour 

 

Dr Peter Krabman is a child, adolescent and family psychiatrist. 

 

He is the medical director of Coral Tree Family Service, at North Ryde in Sydney, which is a 

state-wide service providing intensive family interventions for the families of children with 

severe emotional and behavioural difficulties. 

 

In this role, he works closely with the staff and students at the Arndell special school program 

for emotionally and behaviourally disturbed children, which is collocated with Coral Tree. 

 

Dr Krabman who is also in private practice at Eastwood, has a background in research, drug and 

alcohol psychiatry and military psychiatry. He has a professional interest in the integration of 

systemic, relational, behavioural, and individual medication, therapy and teaching modalities in 

the treatment of disruptive behaviour disorders. 

 

Dr Krabman enjoys meeting with naughty boys (and girls), and the adults charged with 

protecting, nurturing and guiding them. 
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PBS é BUILDING SCHOOL COMMUNITY COHESION  
 

§ Create continuum of behaviour supports from a systems perspective (a 3 -

tiered approach ï Universal systems, targeted group and individual student 
systems and practice). 

§ Focus on behaviour of adults to increase positive interactions. 

§ Establish behavioural competence for students. 

§ Utilize effective, efficient and relevant data based decision making Systems. 

§ Give priority to academic success. 

§ Invest in empirically validated practices. 

§ Teach and acknowledge positive behavioural expectations. 

§ Work from a person-centred, function-based approach. 
 

PBS é BUILDING TEACHER EXPERTISE 
 

 
One of the critical aims of PBS is to build the level of teacher expertise 
within the school to best manage student behaviour. 
 
This is done by:  
 

§ Forming  a representative school team to oversee PBS  planning, 

development, implementation, and evaluation. 

§ Embracing both ñsystemsò and ñindividualizedò perspectives by 

adopting a broad range of evidenced-based strategies, programs, 

and supports.  

§ Demonstrating sustained commitment and participation  by the 

majority of staff and executive over a 3-5 year period in developing a 

shared approach to the PBS process while building PBS practices 

into the school management plan.  

§ Valuing the importance of data -based decision making and 

evidence -based techniques , to evaluate program effectiveness and 

modification.  

 
PBS is not about the redesign of individuals but the re -design of 
environments to build a common social and learning vision, a 
common language and common experience for all members of the 
school community.  

PBS - building effective environments in which 

positive behaviour is more effective than prob-

lem behaviour  so that  academic success is 

maximised. 
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At the beginning of the 2007 school year the 
NSW DET Illawarra and South East Region 
(ISER) began the implementation of a new 
behaviour initiative ñPositive Behaviour for 
Successò PBS .  
 
Based on the highly successful and internation-
ally acclaimed School Wide Positive Behaviour 
Support (SWPBS) Model, itôs an internationally 
recognised broad range of systemic and indi-
vidualized strategies for achieving important 
social and learning results while preventing 
problem behaviour.  
 
PBS is highly adaptable to local school and 
community needs, is applicable to education 
settings from pre-school to senior high school 
and allows each individual school to adapt PBS 
systems to their unique needs.  
 
PBS systems maximise schoolsô ability to create 
a positive and safe school climate. 
 
The ISER PBS initiative aims to assist regional 
schools in building school-wide systems and 
expertise to promote positive values, positive 
behaviours and to build school environments 
which maximise learning engagement and 
promote student achievement.  
 
PBS currently involves 33 regional schools. The 
initiative has seen the establishment of local 

area PBS networks in Wollongong, Shellhar-
bour, Nowra, Batemanôs Bay/ Ulladulla, Bega/
Narooma, Yass, Cooma and Goulburn. The 
networks are supported by two full-time regional 
coordination staff with expertise in behaviour 
management and staff development. 
 
The aim of the local PBS networks is to build 
capacity and promote fluency in the PBS proc-
ess within and between schools in the various 
major centres in the Region. 
 
Since 2004 SWPBS has been implemented very 
successfully in hundreds of schools across 
Queensland and Tasmania. 
 
The ISE region is the third NSW region to imple-
ment PBS. The process is known as Positive 
Behaviour for Learning (PBL) in Western Syd-
ney and Positive Behaviour Interventions and 
Supports (PBIS) in South Western Sydney. 
 
Currently 9 out of 10 NSW DET regions are 
either exploring or implementing the SWPBS 
framework. 
 
PBS not a new concept, in fact , the PBS proc-
ess is based on 40 years of research in behav-
iour management best practice and 30 years of 
the study of schools as organisation entities. 
 
The key elements of PBS are: 

§ data collected from the school environment 

which informs decision making,  

§ school systems, developed from data to 

support the work of staff and  

§  teaching practices,  developed to support 

positive student behaviour and promote 
engaged learning. 

§ A focus on the critical outcomes of social 

competence and academic success. 
 
PBS merges this information into a highly effi-
cient and effective process which creates a 
common school vision, language and experi-
ence for all members of the school community ï 
students staff and parents. 
 
An instructional rather than a punitive approach 
to behaviour management is taken to increase 
clarity, consistency and common purpose to 
create a safe school environment where positive 
behaviour  and student achievement  flourish. 

òPositive Behaviour for Successó  

Enriching school life in DET Illawarra  & South East Region                         
 

Contributed by Robyn Christofides ðISE Region PBS Coordinator 

ñPositive Behaviour for Successò Supporting  the School Community  
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Single Sex Classes  

Greg Griffiths  

 

Schools may not be willing or able to cater for single sex education. However some schools 

have experimented with single sex classes in co-educational settings. 

 
Advocates of single-sex classes that exist in a coeducational school predict that the sense of belonging and 

respect that girls will achieve in an all-female maths class will improve their confidence in the subject. 
Similarly, boys would be able to study different texts and discuss issues relevant to them in an all-boys class 
(California State Legislature, 1996; Carpenter & Hayden, 1987).  
 
However, this idea, too, has evoked fierce critics. Some girls, who have experienced this type of gender 
separation, have expressed concern that this environment can create a false sense of security. Boys, too, do not 
always thrive in this type of environment. It is sometimes claimed that a boys-only environment can compound 
the least attractive aspects of boysô attitudes and behaviour (ERO, 1999). Teachers have also suggested that 
stereotyped views can be reinforced just as easily in single-sex as in coeducational classes (Leder & Forgasz, 

1994). 
 

The DETYA federal report (2000) suggests that there are indications that both sexes may benefit from single-

sex schooling, but that this is not the most important factor impacting on educational outcomes. It is also 

important to remember that while academic achievement is important, performance in examinations is only one 

indicator of achievement (ERO, 1999). 

 

Two studies point out some frailties. The first is in an Australian secondary school. Students in Year 9 selected 

either single sex or co-educational classes in English and maths during the second semester of 2003. Pre- and 

post-assessments were made (standardised and school-based) as the guiding tool. Results indicated no 

significant difference in mathematics. However, scores in school-based English assessments improved in both 

single gender classes with the girls showing the greatest improvement. 

 

The second is a larger European study focusing on the second year of secondary study. Approximately 4000 

pupils in 330 classes (of which 190 were single sex) in 50 schools (20 of which were single sex) took part. The 

results indicated that for boys the gender composition of the class has more impact than the gender composition 

of the school (i.e. single sex classes in co-ed schools performed at about the same level as classes in single-sex 

schools), whereas for girls the gender composition of the school was more important than the class (i.e. single-

sex classes in co-ed schools achieved similar results to co-ed classes in co-ed schools). Boys made more 

progress in language in co-educational classes, but for mathematics single-sex groupings were better. 

 

In the US, single-sex schools have demonstrated significant academic and social improvement for their 

clientele, while in the UK and Scotland the number of single-sex schools has declined in recent years with 

parents increasingly opting to enrol their offspring in coeducational schools. 

 

Starry Ideas Newsletter 

For more information about Greg Griffiths or to subscribe to the Starry Ideas Newsletter, Boyzed, containing 

information about boys and their education, useful products, tour dates, etc.  

visit http://www.starryideas.com/home.php 

 The SWPDA website is being revamped by The Web Developers. 
 
 
 
       
 
 
Ph: 041 189 4971        Website: www.thewebdevelopers.com.au      E-mail: query@thewebdevelopers.com.au  

Australian small business Web design & development firm.  
 
Services include: Web Design, Free Web Hosting, Search 
Engine Optimisation and E-commerce Solutions ...  

https://mail.education.nsw.gov.au/owa/redir.aspx?C=e70348cb1c79491999b54b6b29b144c0&URL=http%3a%2f%2fwww.thewebdevelopers.com.au
https://mail.education.nsw.gov.au/owa/redir.aspx?C=e70348cb1c79491999b54b6b29b144c0&URL=mailto%3aquery%40thewebdevelopers.com.au
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Auditory Processing 
Greg Griffiths  

 
 

Over recent years, several pieces of research have demonstrated that boys and girls hear differently, with 

a large body of evidence suggesting boysô ears process sound more slowly and provide less information 

and that boys process auditory information in smaller chunks. ACER concluded from one piece of work 

that by Grade 2 many boys start to lower their educational expectations when faced with their inability to 

comprehend instructions. 

 

Perhaps this might help to explain some typical classroom situations, such as the student too willing to 

please who has their hand up before a question is completed, but when asked for an answer has little 

idea. Or the students, who begin a task before an instruction is completed and then a few minutes later  

ask ñWhat are we supposed to be doing? ò Or the student .... 

 

Certainly slowing our rate of speech, using shorter sentences and words, pausing between sentences - or 

regularly - will help. So too will visual stimulation, summary and direction indicators. Markova has made 

the point that the fastest way boys (as a group) take information in visually. So without overdoing 

classroom display it might be useful, when working with boys, to have current task steps, classroom 

routines, expectations, responsibilities and rules displayed visually and separately reducing the need for 

verbal reinforcement. If these are also consistent across a school/ faculty there might be less testosterone 

fuelled testing. 

 

Perhaps we could think about class discussion techniques allowing a short pause between question and 

response, or peer discussion before replying, or using visual keys in classroom discussion. 

 

Some simple changes to pedagogy recognising the strengths of boys and girls can have startling effects in 

the classroom and to studentsô learning. 
 

 

If you would like to recommend a 

speaker for our workshops or 

conference please contact Laurelle on  

laurelle.bird@education.nsw.gov.au  

DVD REVIEW  
 

Social Skills Training and Frustration Management  

Dr Jed Baker  
 
Dr Jed Baker is a clinical psychologist and behaviour consultant. His DVD is highly 
recommended for family members and professionals working with individuals with autism 
spectrum disorders, attention deficit disorders, learning disabilities, mood and anxiety 

disorders, and other issues that impact social -emotional functioning.  
Topics addressed include:  

¶ Understanding the anxiety behind challenging behaviours rather than seeing    

     it as simply a ñdisciplineò problem. 

¶ Managing and preventing meltdowns.  

¶ Developing effective behaviour plans.  

¶ Building an individualôs social skills in crucial areas such as conversation,  

    conflict resolution, emotion management, employment, dating, etc.  

¶ Creating peer acceptance and preventing bullying.  

 
The DVD runs for 4.5 hours. Included with the DVD is an 84 page discussion guide.  


