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 SWPDA Annual Conference and AGM  
When:  Saturday 23 August    9.15am (Registration) -3.30pm 

  Followed by the Annual General Meeting at 4.00pm 

Where: Menzies Hotel 

  14 Carrington St, Sydney (near Wynyard)  

SWPDA  ANNUAL CONFERENCE 2008 

Keynote Speaker 
Celia Lashlie 

Growing Gorgeous Boys into Good Men: The world of adolescent boys 
A researcher and social commentator, Celia Lashlie worked for 15 years within the Prison Service, as the first 
woman to work as a prison officer, in a male prison, in New Zealand.  
 
Celia has a degree in anthropology and Maori. She now works on a number of projects, all of which are linked 
to improving the lives of at-risk children and empowering families to find their own solutions to the challenges 
they face.  
 
In September 2004, she completed the ‘Good Man’ project. The project, which facilitated discussion within 
and between 25 secondary schools throughout New Zealand, aimed to create a working definition of what 
makes a good man in the 21

st
 century.  

 
What arose from the project was a significant insight into the minds of teenage boys, and what they are 
feeling at this period in their lives.  
 
Celia has written two books; The Journey to Prison: Who Goes and Why, and Heôll Be Ok: Growing Gorgeous 
Boys into Good Men.  
 

Celia will present two sessions:  
The Journey to Prison: Who goes and why; what difference can I really make? 
Growing Gorgeous Boys into Good Men: The world of adolescent boys. 

Our web site is under 

construction and will be 

updated regularly 

http://www.ptc.nsw.edu.au/

swpda/about.html 

Conference Rates Members Non Members 

Earlybird (closes August 1) $145 $180 

Registration (from August 2) $150 $200 

NOTE:  A school/organisation 

membership entitles all staff to 

be charged at memberôs rates  

 

 
Student Welfare and Personal Development Association (through the Professional 
Teachers Council, NSW) 
 
NSW Institute of Teachers endorsed provider of professional development for the 
maintenance of accreditation at Professional Competence  
 
Scope of endorsement - all Elements of the Professional Teaching Standards for  
student welfare and personal development  



Asperger Syndrome and Sensory Issues 

(Practical Solutions for making sense of the world) 

AuthorsðBrenda Smith Miles, Katherine Tapscott Cook, Louann Rinner, 

and Lisa A Robbins  

 
This is a great little book that deals with a wide variety of  sensory issues 
and sensitivities  that are commonly experienced by individuals with 
Aspergers Syndrome (AS).   
 
The authors do not intend to present a comprehensive presentation of 
sensory integration theory behind the sensory issues, but instead focus 
on some common behaviours and solutions to sensory issues.   
The book is presented in an ñeasy to readò format.  Technical jargon is 
limited and where possible explained in simple language.  The sensory 
systems are explained in simple language and supported by visuals.   
 
In Chapter 1 the  authors draw parallels between our sensory systems 
and how they effectively process sensory input as compared to ineffective 
sensory processing which occurs frequently in the Asperger/autism 
population. Chapter 2 deals with the sensory characteristics of AS.  
Practical examples are given for each sensory area. Chapter 3 talks 
about useful formal and informal assessment tools that can be used to 
build a sensory profile of the individual.  Finally chapter four details some 
very practical interventions for sensory issues.  It is laid out in a table 
format and easy to read.  It describes the behaviour observed and then 
gives some possible sensory based reasons for this behaviour. Then 
some intervention strategies are suggested. 
 
This is very useful and practical book for all teachers/parents/carers who 
wish to learn more about sensory processing difficulties for individuals 
with AS.  
 
Ann RogersðTeacher of students with autism spectrum disorders 

It's your time you're 

wasting: A teacher's tales 

of classroom hell  

 
by Frank Chalk.   Published by 

Random House Australia 2008 

and in Dymocks now.  

 

 

Frank writes about his last 

teaching job as a casual in 

a bog - standard English 

comprehensive high school 

with a working class 

catchment in a middling -

sized city.   I am in 

exactly the same situation 

in outer Sydney and was 

amazed by the similarity of 

the jobs.   Frank's sense of 

humour is politically 

incorrect and some people 

may find it offensive; 

browse the book before 

handing over your money.   I 

find the book handy for 

convincing my friends that 

school really has changed 

since they were there.  

 

John Sutherland  

 
 

 
The committee have had a busy start to the year and we are currently making arrangements for our 2009 conference. We 
have employed a web designer and information about upcoming events, registration and membership forms, newsletters 
and links to other sites will soon be available on our website  http://www.ptc.nsw.edu.au/swpda/about.html.  
 
Our first workshop for 2008 was held on 29 March at PTC Conference Centre. The workshop was well attended with 56 
professionals taking time out on a Saturday to broaden their understanding of AHDH. Our keynote speaker, Mark 
Brandtman, conducted two sessions on ADHDĲ(1) ADHD and its myths explained and (2) The implications on learning 
outcomes caused by inattention in ADHD children. Mark provided information on what ADHD is, the current research and 
how to support students with ADHD in the classroom. The participant feedback on MarkĴs presentation was very positive as 
was the feedback about the catering (thank you Kerrie for all your hard work in organising the lunch). Mark made himself 
available for questioning and provided his email address should anyone want more information.  
 
As those who attended the workshop are aware I encountered a few problems getting to the workshop. My son, Alex,  and I 
stumbled upon a crime scene on the way. I would like to thank the committee and everyone who attended the workshop for 
your understanding and the support you offered Alex and myself. It was very much appreciated. 
 
On behalf of the committee I would like to acknowledge and congratulate our hard working treasurer Dianne Young. 

Dianneôs contribution to student welfare was recognised at the PTC Annual Presentation Evening on 11 December 2007 
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 Dore Achievement Centres                                           Articles supplied by Todd Christofferson   

  

International studies estimate that nearly 5 percent of children have attention-deficit hyperactivity disorder (ADHD), a 

neurobehavioural developmental disorder affecting working memory function, concentration and impulse control. Eight 

percent of the population is estimated to have dyslexia, and abundant evidence suggests dyslexia is also a neurological 

disorder. 

 

Effective therapies for learning and behavioural disorders are those that address neurological (specifically brain) function. 

Dore Achievement Centres focus on the development and function of the brainôs cerebellum, which coordinates sensory 

information to enable learning voluntary movements, balance, new non-motor skill development and efficiency in learning. 

Research by Dore and others has verified close links in most cases between cerebellar function and these disorders. 

 

The Dore program is based on stimulating the neural pathways of the cerebellum with prescribed exercises. This has been 

shown in thousands of cases to effectively alleviate many disorder symptoms with lasting results. The therapy trains the 

somatosensory (muscle and joint sensors), vestibular (sense of balance) and visual functions, making many cognitive 

processes subconscious where before they were labourious and disjointed. Treating cerebellar function allows learning 

mechanisms to work appropriately and automatically. 

 

Dore Achievement Centres operate clinics in Gordon, Hurstville, Wagga Wagga and Newcastle in NSW. Initial 

assessments are performed with sensory test equipment, and follow up clinic visits are scheduled at seven week intervals. 

The program typically requires 12-24 months to move a clientôs cognitive scores into the normal range, and throughout the 

program clients perform sets of prescribed exercises twice daily at home. Over 11,000 people in Australia have been 

evaluated and enroled in the program.                                                                                           enquiries@dore.com.au 

 

 

 

Recently I found out that I need 

reading glasses. I was in the process of 

choosing a pair from a local optometrist 

when I saw an segment in the Teachers 

Federation Health newsletter 

advertising optical alternatives in the 

Hunter and Illawarra. I contacted 

Smart Optical in Wollongong and I 

saved several hundred dollars on my 

glasses. If you need glasses it is well 

worth the trip.                               Laurelle  

Book Review by John Sutherland  

Broken, by Shy Keenan, Hodder & Stoughton 2008.   On the shelf now in Dymocks.  

 

This is the most depressing story I have ever read.   Not because of the sexual abuse, 

I have become inured to that, but because of the stark account of pervasive human 

nature; blaming the victim, shooting the messenger, closing ranks, passing the buck, 

and what we call political correctness which is a strategy for seeing no evil, 

hearing no evil and avoiding decisions and accountability.  

 

In spite of the truancy, contusions, fractures, venereal diseases and anal 

lacerations, not to mention the pleas of a terrified child, not one of the civil 

servants, many with university education, who encountered Shy in school, welfare, 

hospital, police, courts and prison, "got involved".  

 

Shy was nearly 40 years old before the peoples' representatives, having been shamed 

by the BBC, acknowledged her story in 2002 and gaoled her stepfather, who wrote the 

catalogue of child abuse, for a mere selection of his behaviours with many children 

over Shy's lifetime.  

 

At least Shy lived to write her story; some children don't.   So who's sorry now?  

 

 

 

 

 

If you have 

something you would like to 

share, would like to recommend 

a speaker or would just like to 

make a comment please email  

Laurelle or Adrienne 
laurelle.bird@education.nsw.gov.au 

adrienne.sue@education.nsw.gov.au 

SOAP BOX 
 

SWPDA Annual General 

Meeting 
 

Our AGM will be held at the 

Menzies Hotel on 23 August 

at 4:00pm following the 

Annual Conference. If you 

are interested in attending 

or would like to join the 

committee you are welcome. 

Call Kerrie 48851247 or 

Laurelle (school) 44210790  
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CHILDREN WITH SPECIFIC LANGUAGE DISORDERS 
Article provided by Laura Beaupeurt (SWPDA Committee Member) 

 
Language is a resource that enables us to make meaning of the world we live in and function successfully within it.  

Children with specific language impairments have language difficulties with one or several of the aspects of form, content, 

and use, which can significantly affect their learning.  These difficulties can also impact on and influence children socially 

and behaviourally.  Children with primary language difficulties are developmentally typical yet present with a delayed 

development in language comprehension and/or production with an unknown cause (van Weerdenburg, Verhoeven & van 

Balkom, 2006; Dockrell, Lindsay, Connelly, and Mackie, 2007).  

 

Research indicates that itôs likely that children with SLI are severely underdiagnosed in the community and are the hidden 

population of children with special needs (Toppelberg and Shapiro, 2000; Dockrell and Lindsay, 2001; Botting & Conti-

Ramsden, 2000).  They donôt necessarily have obvious difficulties, but struggle at school, especially as literate language 

becomes highly decontextualised with meaning coming from text alone (Paul, 2007).  Studies have indicated that the co-

occurrence of SLI and learning difficulties/social problems is as high as 60% (Paul, 2007; McArthur, Hogben, Edwards, 

Heath & Mengler, 2000).  

 

The DSM-IV (American Psychiatric Association, 1994) has estimated that 6-8% of children have some form of SLI 

(Willinger, Brunner, Diendorfer-Radner, Sams, Sirsch & Eisenwort, 2003). Given this, itôs possible that in a class of 30 

students, one or two children may have SLIs, or more depending on the cultural and socioeconomic makeup of the class.   

 

Characteristics and Learning Difficulties 

 

Children with SLI often have trouble learning to read, write and spell (and across other areas of the curriculum that require 

these skills) due to subtle underlying phonological deficits such as complex phonological production, phonological 

awareness and phonological memory and retrieval, deficits in comprehending complex syntax such as sentences containing 

relative clauses, passive voice or negation (Kuder, 1997; Nation, Clark, Marshall and Durand, 2004) and morphological 

difficulties.  Syntactic errors are common in writing with it often seeming ósimpleô or immature with few verbs or 

adjectives.  Many of their sentences are long with few complex sentence forms used to condense expression. 

 

Semantic difficulties include small vocabularies, which are restricted to short, high-frequency words (Kuder, 1997), a 

restricted knowledge of word meanings and an over-reliance on non-specific words such as óthingô or óstuffô (Paul, 2007).  

Beyond the word level, these children often have difficulties understanding complex oral directions, understanding 

figurative language such as metaphors, and producing and retelling narratives. They also can have difficulties in integrating 

meaning across sentences (Kuder, 1997; Paul, 2007).   

 

Pragmatic difficulties include limited oral conversation, which tends to be brief, unelaborated, and dysfluent with numerous 

false starts and phrases and words often repeated.  Other difficulties include initiating and sustaining conversations, reduced 

sensitivity to the needs of their listeners, poor turn taking (often interrupting other speakers) and providing inappropriate 

levels of content (Botting & Conti-Ramsden, 1999). Children with pragmatic language impairments use limited eye contact 

when talking, limited nonverbal cues and have trouble adjusting their speech to different social contexts (Paul, 2007; 

Botting & Conti-Ramsden, 1999).   

 

These children often have difficulties in comprehending and producing the more formal literate forms of language (such as 

narrative, exposition and persuasive text types) because of its highly decontextualised nature, its comprehension lying 

wholly within the text itself (Paul, 2007). Difficulties in following classroom procedures and conventions, clarifying 

misunderstandings and unclear messages can impair their ability to learn even though these difficulties may not be strictly 

defined as learning difficulties. 

 

Children with pragmatic language difficulties can ñfrequently experience behavioural difficulties of an emotional, social 

and anti-social nature as a secondary result of their primary language difficultiesò (Botting & Conti-Ramsden, 2000, pp. 105

-106). Their social skills are comparatively poor and they are often less accepted socially. They have difficulties developing 

reciprocal friendships and being included in social groups (Paul, 2007).  These social difficulties can manifest internally or 

externally (Conti-Ramsden & Botting, 2004).  Internal difficulties include behaviours such as withdrawing socially, playing 

alone and less pro-social interactions, which can lead to depression, anxiety, loneliness, social isolation and low self-esteem 

(Lindsay, Dockrell, Letchford, Mackie, 2002).  External difficulties include anti-social behaviours such as aggression, 

oppositional behaviour, hyperactivity and conduct problems (Conti-Ramsden & Botting, 2004; Paul, 2007). Studies 

(Records, Tomblin & Freese, 1992; Reed, 2005) have indicated that the negative consequences associated with SLI could 

persist into adulthood. 

 

 The full version of this paper and the reference list can be found on the SWPDA website http://www.ptc.nsw.edu.au/swpda/

about.html 


